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Istorijos, kurios keicia: mokymasis apie mitus, kiiryba ir bendryste Ispanijos Pirénuose
Sanillés, 2025 m. rugséjo 11-20 d.

2025 m. rugséj] Sanillés kaimelyje, Katalonijos Pirénuose (Ispanija), jvyko devyniy dieny
tarptautinis mokymy kursas Ancient Future. Renginys subiiré jaunimo darbuotojus, mokytojus ir
edukatorius i§ devyniy Europos 3aliy — Italijos, Ispanijos, Graikijos, Slovénijos, Kroatijos, Cekijos,
Vengrijos, Rumunijos, Bulgarijos ir Lietuvos. Mokymy programa buvo orientuota ] neformalyjj
ugdyma, kiirybines praktikas bei refleksyvy pozitirj j Zmogaus ir bendruomenés raidg per istorijy,
mity ir kiino praktiky tyrinéjimg. Mokymus organizavo ,,Proyecto Nagual“ (Ispanija) kartu su
partnerinémis organizacijomis. Dalyviai buvo kvie¢iami tyrinéti, kurti ir reflektuoti — ne tik kaip
ugdytojai, bet ir kaip zmongs, turintys asmeniniy istorijy ir bendruomeniniy patirciy.

Mokymai buvo grjsti patyriminio mokymosi principais, kuriuos apibrézia Kolbo (1984)
modelis: zinojimas jgyjamas per nuolatinj patirties, refleksijos, konceptualizavimo ir
eksperimentavimo ciklg. Dalyviai dalyvavo kiirybinio raSymo dirbtuvése, samoningo judesio
praktikose, Sokio terapijoje, meditacijoje, ritualinése gamtos praktikose bei mity analizéje.
Patyriminis ugdymas tampa dar efektyvesnis, kai jj lydi meniné raiska. Ji stiprina emocinj rysj su
ugdymo turiniu, o tai ypac svarbu dirbant su socialiai pazeidZziamais ar maziau motyvuotais mokiniais
(Malchiodi, 2005; Barrett, 2011).

Mokymus pravedé profesionali lektoriy komanda:
e Ratl R. Sola — sociologijos daktaras, kurybinés terapijos specialistas, jungiantis
pedagogika su psichoterapija.
e Myrto Zarokosta — Sokio judesio terapeuté, taikanti somatikg, bendruomeninj $okj bei
ritualines praktikas.
e Carles Perelld6 — kultiros vadybininkas, akcentuojantis tvarig kirybine veiklg ir
bendruomeniskuma.
Jy vedami uzsiémimai skatino dalyviy vidinj tyrin¢jima, bendryst¢ bei naujy edukaciniy formy
paieskas.

Mitas — kultarinis veidrodis ir ugdymo Serdis
Kaip teigia Jungas (1969), mitai atspindi universalius archetipus — Zmogaus pasamonés

kolektyvin] pagrindg. Tuo tarpu Campbellas (2004) ,herojaus kelionés* model; traktuoja kaip
asmeninés brandos procesa, kuris aktualus kiekvienam besimokanciajam. Mitas tampa ne tik
pasakojimu apie praeitj, bet ir dabarties ugdymo priemone, padedancia:

e formuoti tapatybe;

e perduoti vertybes;

e skatinti kiirybiskuma;

e ugdyti tarpkultiirinj suvokima (Egan, 2004).



Tai ypa¢ svarbu globaliame kontekste, kuriame kultiirinis iSskirtinumas daznai nyksta.
Mokymy metu dalyviai ne tik analizavo mitus, bet ir kiré naujus — apie tai, kokiy pasakojimy reikia
Siuolaikinei visuomenei.

Fenomenologiné praktika: mitas kaip patirtis
Mokymuose taikyta fenomenologiné metodika — t. y. ne tik kalbéjimas apie mita, bet ir jo

patyrimas per kiing, pojucius ir emocijas — pad¢jo dalyviams giliau jsitraukti j ugdymo procesg. Ypac
tai aktualu mokiniams, turintiems specialiyjy ugdymosi poreikiy, kurie stipriau reaguoja |
multisensorinj turinj (Nind & Vinha, 2014).
Fenomenologinis poziiiris leidzia:

e jkiinyti mitg per judesj ir vaizduote;

e aktyvinti pojucius;

e lavinti empatijg ir bendradarbiavimo jgtidzius;

e sukurti asmeninj rysj su ugdymo turiniu.
Remiantis lietuviSka pavyzdziui, pasaka ,,Eglé¢ zal¢iy karaliené* gali buti iSgyvenama ne tik kaip
zodiné¢ istorija, bet ir per simboliy pieSimg, muzikinius garsus ar kiirybing improvizacija. Taip mitas
virsta visapusiSka edukacine patirtimi.

Mitas kaip terapiné praktika
Fenomenologiné praktika taip pat turi terapinj poveikj. Jkinyti archetipai — herojus — padeda
e stiprina saviverte,
e kuria saugumo jausma,
e skatina kiirybiska problemy sprendima,
padeda patirti bendrumg grupéje (White & Epston, 1990; Malchiodi, 2005).

Refleksija j ateitj: kokiy istorijy mums reikia?

Mokymy pabaigoje dalyviai buvo kvie¢iami parodyti savo herojus, mitus. Si veikla nebuvo
vien simboliné. Ji atspindéjo Svietimo kaip socialinés inovacijos idéjg: mokymasis gali ir turi kurti
prasmingus pokycius bendruomenése.

Mokymai Ancient Future parodé, kad tikras ugdymas vyksta tada, kai jungiasi
bendruomeniSkumas, kiirybiSkumas, refleksija ir riipestis. Tokie susitikimai ne tik jgalina keisti
ugdymo praktika, bet ir atveria duris | naujg pedagoginj humanizmg — grista istorijomis,
sagmoningumu ir tikru rySiu su savimi, kitu ir pasauliu. Kaip pazymi Bryk, Gomez, Grunow ir
LeMahieu (2015), nuolatinio tobulinimo kultiira Svietime leidzia kurti tvarius, kontekstinius ir
prasmingus ugdymo sprendimus, paremtus refleksija ir bendruomeniniu veikimu.

Mokymai pabrézé, kad ugdymas yra ne tik ziniy perdavimas, bet ir gilaus ZmogiSko rySio bei
prasmingos patirties kirimas. [vairtis metodai — nuo sgmoningo judesio iki mity jkiinijimo — skatino
ripintis savimi ir kitais, buiti kiirybiSkiems, empatiSkiems ir atsakingiems uz savo poveik] aplinkai
bei bendruomenei. Holisting, patirtimi grjsta mokymosi erdvé suteiké dalyviams naujy galimybiy
augti tiek kaip asmenybéms, tiek kaip bendruomenés nariams.
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Stories that Transform: Learning about Myths, Creativity, and Community in the Spanish
Pyrenees
Sanillés, September 11-20, 2025

In September 2025, the village of Sanillés in the Catalan Pyrenees (Spain) hosted a nine-day
international training course, Ancient Future. The event brought together youth workers, teachers,
and educators from nine European countries: Italy, Spain, Greece, Slovenia, Croatia, the Czech
Republic, Hungary, Romania, Bulgaria, and Lithuania. The program focused on non-formal
education, creative practices, and a reflective approach to human and community development
through the exploration of stories, myths, and embodied practices. Organized by Proyecto Nagual
(Spain) in cooperation with partner organizations, the course invited participants to explore, create,
and reflect — not only as educators, but also as individuals with personal stories and shared community
experiences.

The training was grounded in the principles of experiential learning, defined by Kolb’s (1984) model:
knowledge is acquired through a continuous cycle of experience, reflection, conceptualization, and
experimentation. Participants engaged in creative writing workshops, conscious movement practices,
dance therapy, meditation, ritual nature practices, and myth analysis. Experiential education becomes
especially effective when paired with artistic expression, which strengthens the emotional connection
to learning — a crucial factor when working with socially vulnerable or less motivated learners
(Malchiodi, 2005; Barrett, 2011).

The course was facilitated by a professional team of lecturers:

« Raul R. Sola — PhD in sociology, specialist in creative therapy, integrating pedagogy with
psychotherapy.

« Myrto Zarokosta — dance movement therapist, working with somatics, community dance,
and ritual practices.

e Carles Perell6 — cultural manager, focusing on sustainable creative activity and community
building.

Their workshops fostered inner exploration, togetherness, and the search for new educational forms.
Myth — a cultural mirror and the core of education

As Jung (1969) notes, myths reflect universal archetypes — the collective foundation of the human
unconscious. Campbell (2004) interprets the “hero’s journey” as a process of personal growth
relevant to every learner. Myth, therefore, is not only a narrative about the past but also a
contemporary educational tool that helps to:

« shape identity;

« transmit values;

« foster creativity;

« develop intercultural understanding (Egan, 2004).

This is particularly important in today’s global context, where cultural distinctiveness is often at
risk of fading. During the training, participants not only analyzed myths but also created new ones —
exploring what kinds of stories are needed in contemporary society.



Phenomenological practice: experiencing myth

A phenomenological methodology was applied — not just discussing myths, but experiencing them
through the body, senses, and emotions. This approach enabled participants to engage more deeply
in the learning process and proved especially relevant for learners with special educational needs,
who often respond more strongly to multisensory content (Nind & Vinha, 2014).

A phenomenological approach allows participants to:

« embody myth through movement and imagination;
« activate the senses;

« cultivate empathy and collaboration skills;

« build a personal connection to the learning content.

For example, the Lithuanian folktale Eglé the Queen of Serpents can be experienced not only as a
spoken story but also through drawing its symbols, using musical sounds, or engaging in creative
improvisation. In this way, myth becomes a multidimensional educational experience.

Myth as a therapeutic practice

Phenomenological practice also carries therapeutic potential. Embodying archetypes — such as the
hero — helps individuals recognize both their inner resources and their challenges. Such practices:

« strengthen self-esteem;

« foster a sense of safety;

e encourage creative problem-solving;

« support a sense of belonging within the group (White & Epston, 1990; Malchiodi, 2005).

Reflection for the future: what stories do we need?

At the end of the training, participants were invited to present their heroes and myths. This activity
was not merely symbolic — it embodied the idea of education as social innovation: learning can and
should generate meaningful change within communities.

The Ancient Future training course demonstrated that true education emerges when community,
creativity, reflection, and care come together. Such encounters not only transform educational
practice but also open the door to a new pedagogical humanism — one rooted in stories, awareness,
and genuine connection with oneself, others, and the world. As Bryk, Gomez, Grunow, and
LeMahieu (2015) note, a culture of continuous improvement in education enables the development
of sustainable, contextual, and meaningful solutions through reflection and collective action.

The training emphasized that education is not only the transmission of knowledge but also the
creation of deep human connection and meaningful experience. Diverse methods — from conscious
movement to the embodiment of myths — encouraged participants to care for themselves and others,
and to be creative, empathetic, and responsible for their impact on both the environment and the
community.

A holistic, experience-based learning environment provided participants with new opportunities to
grow — both as individuals and as members of a community.
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